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Ql 2.3 Learning, teaching and assessment (Learning and engagement; Quality of teaching; Effective use of assessment; Planning, tracking and

monitoring)

What we have done?

How well are you doing?
What’s working well for your
learners?

How do you know? What
evidence do you have of
positive impact on
learners?

What are you going to do now?
What are your improvement
priorities in this area?

How would you
evaluate this Ql using
the HGIOS?4 six-point
scale?

Learning and engagement

Our Ready to Learn policy
continues to embed the
school vision and values. It is
consistently supported by
Trinity Charts and a token
reward system across almost
all classrooms.

Almost all staff reference the Ready
to Learn framework, and classrooms
display supporting materials.

Pupil voice feedback highlights
increased understanding and
engagement with behaviour and
learning expectations.

Ensure consistent implementation of
the Ready to Learn language and
approach by all staff, including new
appointments.

An out-of-classroom learning
experience has been
introduced to the BGE
curriculum in S1 as part of the
whole school implementation
of ‘sustainability’ curriculum.

All faculties have delivered at least
one out-of-classroom learning
experience in S1, designed to enrich
curricular learning and promote pupil
engagement.

Pupil voice surveys show that the
majority of learners can articulate
the purpose and benefit of learning
outside the classroom, particularly
in relation to sustainability.

Continue developing out-of-classroom
learning opportunities across all of the
BGE, aiming for at least one
experience per subject area per year.

Twilight discussion groups
have been introduced to
support colleagues in peer-to-
peer conversations about LTA.

Staff engagement in professional
discussion groups has been positive,
fostering collegiate discussion on
pedagogy.

Feedback from discussion groups
and informal staff reflections show
growing interest in collaborative
learning on pedagogy and
increased energy to support each
other. Through our end of year
survey, while less than half have
attended, staff have asked for
more opportunities across the year
to be provided to discuss PL that
has been implemented.

Extend coaching and mentoring
opportunities to further build staff
capacity across teaching, middle, and
senior leadership. Continue to develop
PL offer to allow opportunities for staff
to come together to discuss PL.
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What we have done?

How well are you doing?
What’s working well for your
learners?

How do you know? What
evidence do you have of
positive impact on
learners?

What are you going to do now?
What are your improvement
priorities in this area?

How would you
evaluate this Ql using
the HGIOS?4 six-point
scale?

Quality of teaching

The “Learning Tile” for lessons
has been updated to align
with our Learning, Teaching
and Assessment Professional
Learning focus this year.

There is a shared understanding of
the three-phase lesson structure
across departments.

SCE, faculty Quality Assurance and
thematic review feedback highlight
increased use of digital strategies
for differentiation across the
school.

Continue to develop a relevant CLPL
programme offer to all staff, linked to
both self-identified needs and whole
school QA/SE processes.

Maintain professional learning
sessions supporting high-quality
teaching, informed by ongoing staff
feedback.

Continue to implement SCE each year
with follow-up discussions on areas of
focus and development, this will feed
into the PL programme for the year
and the T2L programme.

A range of quality assurance
approaches were developed,
introduced and embedded at
different levels across the
school.

Year 2 of whole school Shared
Classroom Experiences (SCE)
undertaken supporting whole school
PL focus to be developed in the
second half of the year.

Cocreated (with JLT) principles and
practice faculty QA/SE policy
launched (summer 2025).

All faculties involved in the whole
school SCE (40 lessons observed
over 4 days).

All middle and senior leaders
involved in the development of the
principles and practice document.

Collegiate activity amongst the
Joint Leadership team (JLT) to gain
a clear and shared understanding
of what evidence supports robust
judgements.

Cocreation of whole school
principles and practice policy to
support faculty level Learning,
Teaching and Assessment quality
assurance.

The SCE will continue on an annual
basis with increased input from
colleagues out with the school,
including peer HTs/DHTs of LTA and
colleagues from the CEC quality
improvement team.

Focus agenda item to be discussed
monthly with CLs in their SLT 1:1
meeting.
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Quality of teaching (continued)

Whole-school self-evaluation
processes, including SCE and
departmental evaluations,
have been reviewed.

The quality and consistency of
differentiation in meeting learner
needs has shown improvement over
the last 12 months.

Improvement in Curriculum Leader
confidence in robust analysis of
lesson judgments.

Cocreation of whole school
principles and practice policy to
support faculty level Learning,
Teaching and Assessment quality
assurance.

This process will begin with a relaunch
in 2025/26 with new focus areas
including leadership of learning and
pace and challenge.

Professional learning
opportunities were delivered
via ‘A time to learn’ in-house
PL programme in the summer
term and collaborative
discussion groups spread
across the year.

Almost all teachers attended time to
learn sessions and found them
valuable.

Questionnaire showed that circa
80% of staff found the experiences
to be valuable.

Feedback offered suggestions on
implementation of PL across the year
in the session 24/25. This will be taken
to the LTA group for next steps.

Digital CLPL was offered to
support differentiated
learning and improve
accessibility for all.

The majority of lessons demonstrate
use of differentiation and structure,
though leadership of learning
remains an area for further
development. There is increasing
consistency in the use of digital
technology to meet learners’ needs.

All teachers share work in a
consistent manner across the school
through use of One Note and HW
and assessments through Calendar.

Whole School SCE (Sept "24) and
HMle Literacy and English Thematic
Inspection (Feb '25).

Promote further opportunities for staff
to collaborate on pedagogy and share
practice across departments.

SFL work with teachers to
identify reasonable
adjustments to any barriers to
learning and assessment.

Learners report feeling more
confident with assessments and
assessment arrangements, this
follows into the senior phase so they
are familiar with AAs for
examinations.

Feedback from parents, carers,
learners and staff all highlight the
practice as being beneficial for
individualised support and getting
it right for every child.

Continue to develop confidence in
supporting pupils with accessibility
tools and using these in low stakes
assessments.
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How do you know? What
evidence do you have of
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What are your improvement
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How would you
evaluate this Ql using
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scale?

Effective use of assessment

Standardised assessments are
used in the BGE to identify
interventions to support
pupils from entry into the
school in S1.

Literacy is tracked across all pupils
with input from Support for Learning
and identified support needs being
met through a variety of methods.

Pupil voice questionnaires capture
that pupils feel more confident
with literacy and the ability to use
digital supports within lessons to
make work more accessible.

Continue to refine assessment
approaches to ensure they are
equitable, meaningful, and support
learner progress.

P7 into S1 digital literacy
jotter is used to share a piece
of work that is taught by both
P7 and S1 teacher, this is
assessed and moderated.

Almost all pupils enjoy having input
from S1 teacher as part of their
transition to high school. Most pupils
feel confident to discuss their work.

Primary and Secondary teachers
report feeling more confident
about levels of literacy assessment
and teacher judgment.

A similar strategy should be rolled out
for Numeracy with moderation across
P7 and S1 to aid transition and develop
staff confidence in assessment and
judgment.

There are examples of high-
quality assessments across
the school. One example of
this is the robust set of
assessments that has been
created for N4 Media.

Assessments have been designed in
line with SQA standards that make
achieving N4 accessible for learners
while providing a foundation for
progress to N5.

SQA verification came back as ‘very
good’. Staff feel confident that the
assessments support progression
and that pupil attainment is
safeguarded at N4.

Good practice to be shared with other
departments that are creating
assessments for SQA.

Sampling across the school
shows robust moderation of
assessment across the senior
phase.

Almost all faculties can demonstrate
high quality assessments and
moderation.

Learners feel confident that
assessments reflect their ability
and allow them to recognise gaps
in their learning.

Work has begun to ensure rigour
surrounding assessment and
moderation in the BGE.

Assessment for learning is
being used to support
learners in setting personal
targets and providing
feedback.

Most learners in the Senior phase
are able to engage in meaningful
feedback conversations and set
relevant goals.

Focus groups and pupil voice
activities indicate that learning
conversations are valued and lead
to improved learner confidence.

Provide streamlined guidance and
professional learning to ensure
learning conversations are effective
and sustainable across the BGE.
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Planning, tracking and monitoring

City-wide tracking systems
have been implemented
across the school.

Staff report increasing confidence in
using data to inform planning and
interventions.

Tracking data is reviewed regularly
at department and SLT level to

identify learners requiring support.

Work continues to help further build
staff confidence in using data
analytically.

The Trinity Chart system
supports the visualisation of
attainment and engagement.

Monitoring systems are becoming
more efficient and targeted.

Parent/carer feedback has shown
improvements in communication
and understanding of assessment
information.

Continue to refine tracking systems,
ensuring alignment with city-wide
expectations.

Tracking and monitoring
practices are used
consistently to improve
outcomes for all learners,
including those from deprived
backgrounds and care-
experienced young people.

Communication with families around
learning has improved, promoting
shared responsibility for progress.

Learning conversations provide a
structured approach to discussing
progress and wellbeing.

Strengthen the use of data to support
timely interventions and family
engagement.
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