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At the heart of excellent learning and teaching is the positive relationship between a young 
person and the teacher and the positive relationship between a young person and their attitude 
towards learning. This policy aims to highlight how we demonstrate a commitment to positive 
relationships and how we support everyone in our school in pursuit of our ambitious school ethos 
as set out in our school vison.  
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Section 1: Introduction 
 
Inclusive schools provide models of high achieving, open, just and 
tolerant communities. They build on strengths that children and parents 
bring and provide opportunities, resources, and support removing barriers 
to success. An ethos built on positive relationships and a commitment to 
inclusion across the whole school community is underpinned by a 
coherent curriculum, learning and teaching that meets learners’ needs 
and provides appropriate challenges. 
 
At Trinity Academy we recognise the importance of the voices in our 
school community when working to meet our own inclusion ambitions and 
work to hear and respond to the voices of our pupils, our parents, our 
colleagues at all levels and our partners. 
 
Like any inclusive organisation, we acknowledge that there will be, from 
time to time, differing views and we welcome the diversity of these 
differing views and interests. As an ambitious school who are committed 
to both excellence and equity, we navigate these differences openly, with 
courage and with respect. 
 
Within the context of the policy landscape, research and our self- 
evaluation we base our whole school approaches around a set of core 
principles: 
 

• We respect the rights of children and young people. 

• Every child has the entitlement to an education directed towards 
realising their potential. 

• We are responsible for anticipating children’s needs, making 
reasonable adjustments when required and providing progressive 
and inclusive learning environments and opportunities for all. 

• Parents/carers are the most important care givers and prime 
educators in the lives of children and young people. 

• We get the best outcomes for children and young people when we 
build positive relationships with them, their parents/carers and 
other key adults in their lives. 

• Starting with the assets that children and their families bring is the 
best way to realise potential. 

• Schools and partners need to work with shared goals in order to 
get it right for every child. 

• Restorative approaches help create peaceful learning 
environments for children and young people to become successful 
learners, confident individuals, responsible citizens and effective 
contributors. 

 
Everyone in our school has the right to come to school with the 
knowledge that they will feel safe and be treated with respect. Where they 
don’t, we work exhaustively to make it so.   
 
 
 
 
 
 

Key messages: 
 
We work with our 
families and work hard, 
together, to remove 
anything that gets in the 
way of our pupils doing 
well. 
 
 
Everyone in our school is 
important. 
 
 
We accept that we have 
different ideas and we 
think it’s important to 
listen to different ideas, 
even if we don’t always 
agree with them. 
 
 
Parents and carers are 
very important people as 
a child learns. 
 
 
We think building 
positive relationships 
between staff and pupils 
is very important. 



 

Section 2: Our Vision and Values 
 
Our school Vision: 
 
2.1 Trinity Academy values the health and wellbeing of the whole 
community. We support everyone to achieve their potential and to 
enjoy learning by embracing opportunities, engaging fully, and by 
striving for success. We promote equality by celebrating, nurturing 
and showing kindness. We act to protect our precious local and 
global environments. We are proud of our school. 
 
2.2 This is based on the foundation of strong moral values of respect, 
ambition, and inclusion. 
 
2.3 Our vision consists of important areas of strengths within our school 
but we commit unapologetically to be ambitious in continuing to pursue 
improvement in all aspects of school life. The world around us continues 
to change at pace and preparing our young people with the personal and 
interpersonal skills that help them navigate life through and after school 
is crucial.  
 
2.4 Through our vision and values we highlight their importance and 
through our daily actions we must all work to model respectful 
relationships. Where this fails, we raise issues quickly and supportively. 
 
2.5 Behaviours that incite hate (for example, comments that are sexist, 
homophobic or racially incitive) are not tolerated in our school and we 
take pride in the work that we do to celebrate our differences, whilst 
taking prompt and serious action against perpetrators.  
 
2.6 Our school is proud to have achieved the Silver LGBT+ Charter and 
we are committed to ensuring we, as a whole school community, uphold 
the standards set by The Charter. Discrimination of any sort to those of 
the LGBTQ+ community will not be tolerated and must be reported where 
it is experienced or witnessed. 
 
2.7 As a multi-cultural school, we welcome the diverse range of races 
and religions in our school, with over 40 different languages being 
spoken in the homes of our young people. Racial discrimination, of any 
sort, will not be tolerated and must be reported where it is experienced or 
witnessed. 
 
2.8 We expect everyone in our school community to treat the physical 
environment with respect. This includes in the classroom, when moving 
around the school and when in the community, particularly when using 
local services during the school day. Everyone in our school is an 
ambassador for it and we all have a duty to uphold its good name. This 
includes respecting a strict no vaping and smoking policy on the school 
site, at any time. Where pupil or staff behaviours conflict this the most 
appropriate action is taken.  
 
 
 
 

Key messages: 
 
We respect our 
community. 
 
 
Everyone in our school is 
important. 
 
 
We are ambitious – we 
want to do well and we 
push ourselves to do well. 
 
 
We don’t accept 
behaviour that shows 
hate or disrespect for 
other people. 
 
 
We have children and 
young people with 
different nationalities, 
religions and sexual 
orientations and we are 
proud of this. 
 
 
We are all part of the 
school and people in the 
community make 
judgements of us based 
on how we behave. 



 

  
Section 3: Celebrating Success 

 
3.1 Our young people achieve at the highest level in their academic 
studies, in sport, in the Arts and in their charitable work. Whilst we will 
always work harder to recognise these fantastic achievements, we do 
already have a token rewards system in place. This contributes to the 
termly and end of year house points competition for S1-3. Tokens are 
awarded against criteria that links with our vision and values.  
 
3.2 Tokens are awarded to recognise that a pupil has: 
 

• Demonstrated respect for others of a consistent and high 
standard. 

• Demonstrated ambition by challenging yourself in learning and 
or extra-curricular activities. 

• Overcome difficulty in learning. 

• Supported others to achieve and or overcome difficulty. 

• Embraced new opportunities. 

• Engaged fully in activities in or beyond the classroom over a 
sustained period. 

• Demonstrated kindness to others.  

• Achieved a high level of success in class work or extra-
curricular activities. 

• Taken action that demonstrates a commitment to sustaining our 
local and global environments.  

 
3.3 The termly culmination for S1-3, based on tokens gathered, is the 
house reward afternoons that invite those pupils from the winning 
house to take part in a small celebration and fun activity. The end of 
year token total results in the presentation of the House trophy to the 
winning House. 
 
3.4 Academic achievement and endeavour is celebrated through our 
annual awards ceremonies. These important events recognise success 
over a sustained period of time and allow for both pupils and staff to 
recognise and celebrate the hard work that is put into courses across 
all curricular areas, over the course of an academic year. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Key messages: 
 
Many of our pupils are 
very successful – this 
includes in exams, the 
activities they do after 
school and where they go 
to once they leave school. 
 
 
We think it’s important to 
celebrate pupil 
successes. 
 
 
We have a token reward 
system for pupils in S1-3. 
 
 
These tokens are 
awarded when a pupil 
does something very well 
that links to our vision and 
values. 
 
 
We have house rewards 
at the end of term. 
 
 
We have awards 
ceremonies at the end of 
the year for all year 
groups. 

 
 



 

 
Section 4: Getting It Right For Every Child 

 
4.1 Trinity Academy is a comprehensive and socially diverse school. This 
is an important strength of our school and we work to ensure that we 
deliver experiences that support both excellence and equity. 
 
4.2 Edinburgh’s city vison is that every young person, irrespective of 
identity, background or ability, is part of a resilient and positive learning 
community where they feel ‘we belong, we contribute, we learn, and 
we are supported and we help other’.  
 
4.3 We interpret inclusion as the extent to which a learner participates in 
school life, is accepted by their peers and progresses with their learning. 
There can be a tendency to focus on how specific physical, sensory or 
behavioural strengths and support needs can impact on a learner’s ability 
to be included in school; however this is usually only a small part of the 
picture. 
 
4.4 The City of Edinburgh, through the CIRCLE Framework, introduces 
and highlights the importance of considering inclusion in terms of four 
main areas:  

• The environment (physical and social) 

• Structures and routines 

• Motivation 

• Skills 
 
4.5 The Environment – This includes both physical and social factors. 
The physical environment refers to the physical layout of the classroom 
and the resources within it. Social environment concerns the attitudes, 
expectations and actions of peers and adults. 
 
4.6 Structures and Routines – are events that happen in the same way 
with regularity. The start, middle and end of the routine becomes 
predictable through repetition. Daily routines help learners to know and 
anticipate what comes next and social routines help them enjoy and 
interact with others. 
 
4.7 Motivation – gives learners incentives, enthusiasm and interest 
when engaging with activities and the people around them. Learners can 
be motivated by their own feelings, desires, self-esteem, confidence and 
responses of others.  
 
4.8 Skills – refers to learner’s abilities in the following areas: attention 
and concentration; organisation and planning; motor skills; socialising, 
emotions and relationships; verbal and non-verbal communication. 
 
4.9 As we all become more knowledgeable (as professionals) of the 
support needs of young people, we become increasingly skilled at 
identifying needs that are perhaps previously unidentified. This has 
resulted in a significant number of pupils in our school having a 
diagnosed additional support need and therefore requiring a wide range 
of differing supports in their life at school. Inclusion is influenced by a  

Key messages: 
 
We have pupils from 
many different 
backgrounds in our 
school. This is important 
and we are proud of this. 
 
 
Everyone in our school is 
important. 
 
 
Some children and young 
people do find it difficult to 
cope with the noise, size 
and movement that 
happens in a big school 
like ours. 
 
 
We set clear and simple 
expectations for all pupils. 
 
 
We try and create a 
school day and routines in 
the class that avoid lots of 
unexpected change for 
pupils. 
 
 
We try and create 
activities that are fun and 
engaging. 
 
 
We want to help all pupils 
develop skills. 
 
 
All staff have a role to 
play in seeing where 
pupils might be finding 
learning difficult. 



 

 
 
combination of factors including the physical environment, attitudes, 
expectations and opportunities, in addition to the learner’s skills and 
abilities.   
 
4.10 In many cases the support we might put in place for a young person 
with additional needs is actually present in every day high quality learning 
and teaching. Relationships, the physical environment, pace and 
challenge and the level of differentiation all feature prominently in 
providing high quality experiences, no matter the needs of the pupil.  
 
4.11 At times pupils may become dysregulated which may lead to 
disruption in the class or at the very least an individual child not feeling 
they are able to learn. The causes of this can be varied and can be linked 
to life both in and out of school.  
 
4.12 As teachers and support staff, our priority in these instances is not to 
intentionally escalate situations unnecessarily. In most cases, where low 
level disruptive or dysregulated behaviour becomes visible in the 
classroom, teachers and support staff are able to support the pupil 
without the need to seek assistance. Equally there will be times when the 
next appropriate action for any member of staff is to seek support from a 
member of the school leadership team. Guidance to staff is found in 
section 5 of this policy to support this. 
 
4.13 We recognise the importance of learning being best when it is done 
in partnership. We expect our teachers to provide high quality 
experiences, we expect our young people to engage meaningfully and 
consistently in them; demonstrating our values of respect, inclusion and 
ambition as they work both independently and with others.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key messages: 
 
Very good learning and 
teaching can remove 
many barriers in the 
classroom. 
 
 
There may be times 
where a pupil is not in the 
right frame of mind to 
learn. This could be for 
lots of different reasons. 
 
 
We work together to try 
and make sure things 
don’t get worse when 
things aren’t going well. 
 
 
We know that if we work 
together, we respect each 
other and we value each 
other, we can have lots of 
success and fun. 



 

 
Section 5: Processes and Procedures  

 
 

5a. Supporting Positive Behaviour – A Guide to the Staged 
Intervention Framework 

 
5a.1 Professional judgments are made by all staff when supporting 
relationships. When pupils might display dysregulated and disruptive 
behaviours’ we must recognise that this impacts the individual child and 
those around them.  
 
5a.2 A young person’s journey at Trinity Academy is not only about the 
development of skills and building knowledge of the world around them 
but developing an understanding of who they are; how they learn best, 
what their interests are, how they work with others and how they can be 
ambitious and overcome challenge. It is because of this that we have a 
clear process for supporting behaviour that is either unsafe or creates 
avoidable barriers to learning.  
 
5a.3 In supporting a positive ethos and relationships between everyone 
in our school, we must be transparent in our processes and be clear in 
our expectations. We must also allow appropriately high levels of 
teacher agency matched with a framework that supports both our staff 
and our young people. 
 
5a.4 Where a young person finds that regular or extended time is being 
responded to at stages 3-5, it is likely that said young person will 
receive focussed or targeted support from those professionals best 
placed to plan for them. This may include both school staff and 
supporting partners. In some cases a formal child’s plan may be put in 
place to help map and monitor supports that are required to remove 
barriers to learning. 
 
5a.5 Through Class Charts, monitoring is in place to work proactively to 
support a young person where dysregulation or risk-taking behaviour 
becomes more regular. This data is reviewed by teachers at all levels 
but in particular by Pupil Support Leaders (PSLs) and Year Heads 
(SLT). Class Charts is also used to communicate concerns home 
through text messaging.  
 
5a.6 All staff will use the Staged Intervention Framework with an 
awareness of additional support needs that a child might have. In most 
cases high quality learning and teaching (with a particular focus on the 
physical environment and differentiation) will act as important supports 
to a young person with ASN, but there may be cases where the 
framework is necessary to support safe and accessible learning for all.  
 
 

 
 
 
 
 

Key messages: 
 
Professional judgment is 
important when 
supporting pupils. 
 
 
 
We must be open and 
clear about our 
expectations of pupils and 
staff. 
 
 
 
Where a young person 
regularly finds it difficult to 
cope, additional supports 
may need to be found. 
 
 
 
We use Class Charts to 
monitor behaviour, and 
this helps us plan for 
young people. 
 
 
 
All staff plan with an 
awareness of a pupil’s 
Additional Support Needs 
to help remove barriers to 
learning. 



 

5a.7 Supporting Positive Behaviour – Staged Interventions 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Stage 1. Awareness raised of behaviours – if significant/dangerous behaviour, escalation may 
occur quickly (e.g. high level of risk to self or others) For general awareness raising no recording 

required. 
 

Stage 2. Reminder of concerns raised. This occurs where the behaviour is persistent/no change following 
raising of awareness. Record through Class Charts using Vision and Values Red Buttons. 

Stage 3. In class escalation – The behaviours persist and an intervention beyond raising 
awareness is required. May include a move of seat, change of activity or removal from the class 

(up to 5 minutes). ‘Concern 1’ on Class Charts 

Stage 4. Out of class escalation 
Option A:   

To remain in the class would 
bring a high level of disruption 
to learning and teaching and 

the pupil is sent to the Faculty 
Curriculum Leader 

Referral to CL 
‘Concern 2’ button on CC 

Stage 5. SLT Escalation - Where significant risk requires immediate SLT attention call for 
“SLT Support” (HT/DHTs) 87555. Referral to CL and CC ‘concern 3’ 

 

Stage 6. Depending on the nature of incident at Stage 5, or persistent triggering of Stage 4 across a 
range of faculties, formal school action may be taken up to and including temporary exclusion from 

school. This may be triggered by behaviours of concern in a single incident, the result of which 
causes significant disruption to the good order and running of the school. In these cases, the CEC 

exclusion checklist must be followed and in cases where there is high risk to a young person being 
out of school, an alternative to exclusion must be found. 

 
 

Stage 4. Out of class escalation 
Option B: 

To remain in the class would bring 
a high level of disruption to 

learning and teaching. In the 
absence of the Faculty CL, a ‘DUTY 
HEAD’ call is made to the office on 
87555. The pupil is collected from 

class 
Referral to CL 

‘Concern 2’ button on CC 

 
 

Stage 4. Out of class escalation 
Option C: 

It is possible for the pupil to 
remain in the room, but it is 

appropriate to involve the CL in 
supporting a return to class. 

The pupil remains in class but is 
informed that the CL will be 
informed and will arrange to 

meet with them 
Referral to CL 

‘Concern 2’ button on CC 

 

Stage 4 Note: In all cases, the Curriculum Leader for the faculty will decide how the pupil returns to class. 
Should it be necessary for a pupil to have an extended time out of class, this should be arranged through 

consultation with the Year Head. In almost all cases conversations with learners would centre around 
restorative approaches. 



 

 
5b. Mobile Phone Policy 

 
Digital technology can be used to significantly enhance the learning experience both in and out of 
the classroom. This has been demonstrated through Edinburgh Councils’ commitment to provide 
all pupils in secondary education with a 1:1 device in the form of an iPad. With the offer of the 
iPads, pupils must sign an agreement, recognising that they will use the device responsibly.  
 
Mobile phones are not part of the learning and teaching toolkit for a pupil. Based on the 
behaviour of young people and mobile phones in our school, we recognise that they present one 
of the biggest barriers to learning when used either without the consent of the teacher or when 
they are used inappropriately at any point during the school day. To this end, and to support 
everyone in accessing high quality teaching and learning, the following policy is followed by all 
teaching staff.  

 
Mobile phones are NOT to be visible in class, for any reason, unless permission is given by the 
class teacher. Class teachers are not, under any circumstances, to attempt to remove a phone 
from a young person. This protects the member of staff and supports positive relationships in 
class.  
 
When a phone is taken out in class, by a pupil, without prior permission, the following process is 
to be followed: 
 

• Step 1: First warning from teacher to put it away.  

• Step 2: Second warning from teacher to put it away. 

• Step 3: Phone is still not put away or continues to reappear after two warnings – ‘SLT 

Support’ Call and student will be collected by a member of SLT. The phone will then 

be handed over the responding member of SLT and will be returned to the pupil at the 

end of the school day. 

 
Senior Leadership Support number: #87555  
 
Should an SLT Support call be made, parents will also be contacted about the incident. 
 
Should a mobile phone be a persistent issue that continues to get in the way of learning and 
teaching, the support team around the child will explore support up to and including not 
permitting the mobile phone to be brought into school.  
 
If incidents relating to mobile phones include the taking or sharing of images that are not in line 
with Edinburgh Council expectations, the police may be involved. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
Section 6. Guide to Class Charts Buttons 
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